HIST 313, U.S. History and Historiography to 1877
Fall 2019
Daniel Mandell

McClain 212, MWF 12:30-1:20
McClain 228, 785-6035

Office hrs: M 2:30-3:30
dmandell@truman.edu
W 10:30-12:00 and by appointment
http://dmandell.sites.truman.edu/
This course covers developments from the initial European settlement in North America through Reconstruction, while delving into the different ways that period has been interpreted by American historians. It differs from the “core curriculum” version of the U.S. history survey in ways designed to have you not only learn history but also how to think like a historian.

· It requires you to read and absorb information in the textbook (dates, people, developments) primarily on your own; the terms and questions are there to guide your reading in the textbook and articles.

· It includes regular consideration of American historiography: the “nuts and bolts” and major themes of American history, the conflicting interpretive lenses that historians have used to explain the American past, and will look at how historical interpretation is shaped by theory, scientific method, moral and political choices, and the application of methodologies drawn from other disciplines such as psychology, sociology, and anthropology.

· It will introduce you to the process of historical writing, including conventions of notation and modern scholarly writing: developing a thesis, writing an effective introduction, and communicating the results of historical research clearly and effectively.

Required Readings

James Henretta, et al. America: A Concise History, vol. 1, 5th ed. (hereafter Henretta)

Mary Lynn Rampolla. A Pocket Guide to Writing in History, 7th edition. 

Peter Hoffer, Past Imperfect (hereafter Hoffer), available as an ebook via Pickler

Thomas Paine, Common Sense
Various book chapters available via Blackboard and journal articles available via JSTORE.

GRADING
30 percent.  Homework assignments and notes on assigned articles/chapters and documents, due at end of the class for which the pieces are assigned.  For each article or chapter(s), in an essay or an outline identify the following: the historian’s thesis; main supporting points; type(s) and extent of primary sources (Legislative records?  Newspapers?  Periodicals?  Pamphlets and books?  Correspondence?  Economic data?); strengths and shortcomings; and comparisons with the other assigned articles.  The lowest mark will be dropped from your overall grade.
30 percent.  Detailed historiographic presentation and essay.  Students will choose a week/topic and work in teams to read and analyze five articles/chapters on a particular issue that represent a range of interpretations, including those assigned to the rest of the class for that week.  The assigned day, your team will describe and compare the five pieces, using a PowerPoint slide show; you will then engage in a roundtable discussion of the larger topic as well as the individual essays, with the class participating through questions and comments.  Your essays are due the same day in class and will be your individual work, although I expect you will draw on the group research.  I will return your essays with comments the following class day; they may be revised and turned in one week later with revisions for a possible increase of one grade.  If I am late returning your draft with comments, your final version will be due one week after I return your draft.  I will also ask each member of the team to write a brief account of the preparation process and presentation/discussion and to “grade” each member of the team including themselves.  Team preparation and presentation/participation is worth up to 25 points, and the individual essay is worth up to 100 points.  See details on the separate Historiographic Project memo.
30 percent, 10 percent each.  Midterms on Sept. 20 and Oct. 25 will consist of identification and essay questions.  For the terms, you need to know its date or period, “what is it,” and its significance (why as American historians should we care?).  The final exam will also include a comprehensive multiple-choice section.  Study guides will be distributed by email a week before each exam.  Final exam on Friday, Dec. 13, 11:30-1:20.
10 percent, participation in class discussions.

Part I: New Worlds for All

Week 1, August 19, 21, 23: Early Encounters in North America
Monday, Introduction. 
Wednesday. Comparison of European and Native cultures at contact. Henretta, 2-17, European and Iroquois creation stories.  Comparison of European and Eastern Woodland (specifically Iroquois) cultures and societies circa 1600, using (1) Genesis (from chapter 1 verse 1 through chapter 4 verse 16 -- the Cain and Abel story) and Iroquois creation story (on Blackboard, Content section) and (2) information from the textbook and other sources.  Bring to class a list or essay making those comparisons, with references to specifics examples from each story so that you can use it in class to analyze important themes, similarities, and differences.  The point to this assignment is to grapple with how mythology reflects and influences society and culture, and to learn more about the Europeans and eastern Woodland people (like the Iroquois) before encounters and invasions
Friday. What is historiography?  Hoffer, Past Imperfect, Introduction and chapter 1; Francis Parkman, The Jesuits In North America in the Seventeenth Century (Boston, 1867), lxvii-lxxxix; Father de Brebeuf on the Hurons, 1635, pdf to be circulated.  Bring typed notes that answers the following questions and provides additional information that will help you understand and discuss the readings; add more details during class.  Why does Hoffer say history is “two faced”?  How does he describe George Bancroft, Parkman, and the study of history generally in the U.S. through 1870?  How does this section from Parkman’s book depict Native American cultures and their responses to encountering Europeans?  After reading de Brebeuf’s report, what do you think of Parkman’s interpretation? 

Over the weekend watch film Black Robe; first read the viewer’s guide on Blackboard, Content section.  There are several copies of the DVD on reserve at the library, or you can watch a lower-quality version on YouTube.

Week 2, August 26, 28, 30.  

Monday, Hoffer, Past Imperfect, chapters 2-4. Typed notes on how and why the study of American history changed and who were very important historians 1870-1900, 1900-1930s, 1930s-1960, 1960-1992.  

Wed.  First Settler Colony, Virginia. Henretta 44-52. Terms: Virginia Company, tobacco, indentured servants, Bacon’s Rebellion.  Analyze the Virginia colony through 1650 in terms of English motivations and relations with Natives, and the colony’s demographics, economy, society (family and settlement patterns), government, and religion.
Norton, “Communal Definitions of Gendered Identity in Seventeenth Century British America.” Bring to class a paragraph or two that that considers what the case of Thomas/ina Hall highlights about Anglo-Virginian society, culture, and gender roles in the mid-seventeenth century?
Friday. Puritan New England. Henretta 53-63. Terms: puritans, Calvinism, Ann Hutchinson, witchcraft, Metacom’s War.  Compare the English colonies of Massachusetts and Virginia circa 1650 in terms of the settlers’ motivations, demographics, economy, society, government, and religion.

David Hall, “The Mental World of Samuel Sewall.” Bring to class a paragraph or two that considers the differences between Sewall’s concerns and perceptions and yours.
Week 3, September 4, 6.
Wed.  The Puritan errand, a historiographic exercise.  Read George Bancroft, History of the United States of America, 6 vols. (1885), 1: 230-244, 382-387; Perry Miller, “Errand into the Wilderness,” William and Mary Quarterly, 3rd Ser., 10 (1953): 4-32; Francis Jennings, “Goals and Functions of Puritan Missions to the Indians,” Ethnohistory 18 (1971): 197-212; Daniel Mandell, “OI Books: The Invasion of America and Me,” Uncommon Sense—The Blog, Omohundro Institute of Early American History and Culture, August 20, 2018, https://blog.oieahc.wm.edu/oi-books-the-invasion-of-america-and-me/
Bring typed notes (to expand and turn in) that compare Bancroft’s description of New England with that by Miller and by Jennings.  What are similarities?  Differences?  Why?

 Friday.  New Colonies.  Henretta 66-88.  Terms:  Restoration colonies, mercantilism, Navigation Acts, Glorious Revolution, the middle passage, rice.  What new English colonies were created after Restoration, and what were they like (in terms of economy, social structure, religion)?  What were the purposes of the Navigation Acts, and how did they shape the English colonies? How did the European slave trade reshape societies and cultures in west Africa?
Week 4, September 9, 11, 13.
Monday. Three views of the development of racial slavery in the British American colonies.  Bancroft, History of the United States of America, 1: 602-613, 2: 268-280; Edmund Morgan, “Slavery and Freedom: The American Paradox,” Journal of American History 59 (1972): 5-29; Ira Berlin, “Time, Space, and the Evolution of Afro-American Society on British Mainland North America,” American Historical Review 85 (1980): 44-78.  Compare the thesis, supporting points, and evidence (sources) in each. Why did racial slavery replace indentured servitude in England’s plantation colonies?  How was slavery similar in northern colonies and in southern colonies, and how was it different? 
Wed. The Imperial system and maturing provinces. Henretta 85-107; documents to be distributed.  Terms: salutary neglect, radical Whigs.  How did the English government and empire develop after the Glorious Revolution?  In what ways were Anglo-American political systems elitist and in what ways were these systems representative? What were the hallmarks of freehold society in eighteenth century in New England, what challenges did it face, and how did people adapt?  How did immigration in the mid-eighteenth century transform Britain’s North American colonies?  How were the Middle Atlantic colonies of New York and Pennsylvania unique?
Friday. Quantitative assignment.
Week 5, September 16, 18, 20.
Monday: The Enlightenment and Great Awakening.  Henretta 107-15; readings to be assigned.   Terms: Enlightenment, John Locke, deist, social compact, New Lights, George Whitefield, Baptists.  Compare pietism and Enlightenment philosophy.  In what ways did the ideas of the Enlightenment and the Great Awakening challenge the authority of the established social and cultural order of colonial American society?
Wed. Wars for Empire. Henretta 116-26. Terms: French and Indian War, Ohio Company, Pontiac’s Rebellion, regulator movements.  What was the significance of the French and Indian War, and how did Americans see it and the Empire at the conclusion of the war?  Where and why did major conflicts over land and power erupt in mid-eighteenth century British North America?
Friday. Midterm 1.
Part II: Political and Social Revolutions in America

Week 6, September 23, 25, 27.
Monday, Imperial reforms and colonial resistance, 1763-1770.  Henretta 132-47; Bernard Bailyn, Ideological Origins of the American Revolution (1967), ch. 2 and 4; Benjamin Carp, “Port in a Storm,” from Rebels Rising: Cities and the American Revolution (2007). Terms: Sugar Act, vice-admiralty courts, Stamp Act, liberty, common law, Townshend Act, nonimportation.  What does Bailyn say was the main cause of American opposition to Parliament’s measures, leading to the drive for independence?  What does Carp say was the main cause?  Thinking about how Hoffer describes the shifts in American historical interpretation, what might explain those differences?
Wed. From Resistance to Revolution, 1770-1776; MHS document assignment.  Henretta 148-60. Terms: Tea Act, Coercive-Intolerable Acts, First Continental Congress. How did American resistance evolve after 1770 in terms of ideas and action, and how did events reshape the views of many colonial leaders regarding their place within the British Empire?  What are the major ideas in Common Sense? What do you find surprising and important about Paine’s language? What do Common Sense and the other sources you’ve read show us about Anglo-American political ideas and discourse at this time? 
Friday. Common Sense. Bring to class responses to these questions: What are the major ideas in Common Sense?  What do you find surprising and important about Paine’s language?  What do Common Sense and the other sources you’ve read show us about Anglo-American political ideas and discourse at this time?  
Week 7, October 2, 4.  American Revolutions, 1776-1790.

Wed., Henretta, 162-79; state constitution assignment.  How was the Revolution a civil war?  Why or how did the United States win the war?  What were radical and conservative aspects and effects of the Revolution with regards to politics, women, African Americans, and religion?
Friday.  Constitutional debates. Henretta, 179-92.  Terms: Philadelphia Convention, Virginia & New Jersey Plans, Great Compromise, three-fifths compromise, Federalist.  
Week 8, Oct. 7, 9. The New Nation, 1790-1800. 
Monday, Henretta 194-204.  Terms: Bill of Rights, Report on Public Credit, Bank of the United States, agrarianism, Whiskey Rebellion, French Revolution, Jay’s Treaty, Alien and Sedition Acts, Virginia and Kentucky Resolutions.  Why did many Americans feel that their country needed to change its government?  What were the differences between those who supported the proposed Constitution and those who opposed it?  Why were Hamilton’s “Report on the Public Credit” and the Bank of the United States so controversial, and how did Hamilton win approval for his plans?  How and why did the first American party system of Federalists and Republicans develop, and what did each party represent?  Why was the French Revolution so important and controversial for Americans?
Wed. Film in class: “Midwife’s Tale”; see dohistory.org; Laurel Ulrich, “‘The Living Mother of a Living Child’: Midwifery and Mortality in Post-Revolutionary New England,” WMQ, 3rd Ser., 46 (1989): 27-48.
Friday, no class.
Week 9, October 14, 16, 18; An Empire of Liberty?
Monday. Politics and ideas in the early Republic.
Wed. Republican empire and war. Henretta 204-19; documents. Terms: “Civilization” policy (to be explained in class), Treaty of Greenville, Louisiana Purchase, Embargo Act of 1807, impressments, Tenskwatawa, the Hartford Convention. How did Americans circa 1790-1815 view Native peoples, and visa versa; why? How was the U.S. simultaneously a fragile nation and an empire? What role did slavery play in the infant American empire?  What caused the War of 1812, why did the United States do so badly in the war, and what were its results?  How did the embargo and war create the first great sectional conflict in America?
Friday. Creating a Republican Culture.  Henretta, 227-39; additional assignments. “Putting out system” (see p. 230, more in class), Panic of 1819, the Commonwealth System; sentimentalism, republican motherhood. Why did corporations exist, and how did Americans view them? How did the U.S. economy change between 1790 and 1820, and were there variations between North, South, and West? How and why did marriage and child-rearing change among white Americans, and what did this reflect about larger changes in American culture and society? What were the purposes or goals of schools?
Week 10. Oct. 21, 23, 25. Democratic Religion and Politics, 1800-1830
Monday. A more democratic Republic?  Henretta, 239-45; additional readings.  Terms: Missouri Compromise, gradual emancipation.  The period between 1815 and 1828 is often called “the era of good feelings”; how was the term appropriate, and how was it misleading?  Why did the debate over whether to admit Missouri become so bitter, and what larger issues did that conflict illuminate about the United States in 1820—and for its future?  What concerns led nearly every existing state to revise their constitution during this period – and what were the significant changes?
Wed. Second Great Awakening.  Henretta, 246-254. Terms: evangelicalism, temperance. How did the Second Great Awakening change the American religious landscape, and how was it different from the First Great Awakening?   
Friday. Midterm 2.

Part III: Northern and Southern Cultures

Week 11.  Oct 28, 30, Nov. 1. 
Monday.  Transportation and industrial revolutions.  Henretta 260-78. Terms: factory; Samuel Slater, tariff, Boston Manufacturing Company, the Waltham plan, Working Men’s parties, artisan republicanism, Thomas Skidmore, the National Road, the Erie Canal, railroads.  How did the changes in transportation and communications reshape the United States?  How did industrialization alter the workplace and workplace relations? 

Wednesday.  Urban growth, class, and immigration.  Henretta 278-89, 376-77.  Terms: middle class, American Party.  Why did a middle class emerge at this time, what were its values, and how did it reshape American culture, especially in the urban North?  What drew people to cities, what roles did cities play, and how were cities then different from cities now?  Both class and race grew in significance in the U.S. during the antebellum period; how and why?
Friday. Social reform – and control?  
Week 12. November 4, 6, 8. 

Monday. Jacksonian democracy?  Henretta, 292-306, 311-14; additional readings.  Terms: Andrew Jackson, Democratic Party, “Tariff of Abominations,” Martin Van Buren.  When, where, how, and why did American politics become more democratic?  What goals and values did Jackson emphasize, and what kind of Americans opposed them?
Wed. Cherokee Change and Indian Removal. Henretta, 307-10. Terms: Cherokee Nation v. Georgia, Worcester v. Georgia; Treaty of New Echota. Did the Cherokees seek to resist or accommodate US policy?  What kind of Americans supported the Cherokees and why?  How did Indian Removal become the second major sectional conflict in the U.S.? 
Friday. North/South. Henretta, 314-20, Terms: Working Men’s Parties, Panic of 1837, Whigs. What were the differences between the two major parties in this Second Party System? Slavery and capitalism. 
Week 13. November 11, 13, 15
Monday. The impulse for reform. Henretta, 321-49. Terms: Ralph Waldo Emerson, transcendentalism, Walden, Shakers, Fourierism, Joseph Smith, minstrelsy, abolitionism, David Walker, Nat Turner’s revolt, Seneca Falls. Why did these utopian movements develop in the second quarter of the century? What did they share, and how did they differ?  What was Transcendentalism’s appeal, and to what kind of people? How did theater become a site for and expression of racism and class conflict? How was abolitionism connected to other reform movements at the time? Why was it controversial in the North; how did the South react?  
Wed. Aristocratic republicanism and African American culture in the Cotton South.  Henretta 349-76. How did slavery in the U.S. change after 1790? Compare the social structure that developed in the South after 1800 with its counterpart in the North. How did African Americans cope with slavery, and why did they begin to convert to Christianity in large numbers after 1790?  
Friday: Manifest Destiny, the Turner thesis, and another take. Henretta 366-67, 384-92; Frederick Jackson Turner, “The Significance of the Frontier in American History,” 1893, see http://www.gutenberg.org/files/22994/22994-h/22994-h.htm, chapter 1; Arthur Schlesinger, “The City in American History,” Mississippi Valley Historical Review (later JAH), 27 (1940): 43-66. Terms: Manifest Destiny, Oregon fever, “54 –40 or fight.” How or why did the Lakota/Sioux come to dominate the northern and central Plains by 1830? Why and how did the United States expand so rapidly during this period?  How did this affect others already living between the Missouri River and the Pacific Ocean? How did the different political parties and different sections of the country respond to “Manifest Destiny”?
Week 14. November 18, 20, 22.
Monday. War and Sectional Conflict. Henretta 392-404. Terms: Wilmot Proviso, Treaty of Guadalupe Hidalgo, free-soil movement, Calhoun doctrine (Henretta, 401), Compromise of 1850.  Why did American victory over Mexico generate such divisions within the country?  What solutions did Congressional leaders propose to solve the conflict?
Wed. Widening passions, 1850-1860.  Henretta 404-14. Terms: Fugitive Slave Act, Kansas-Nebraska Act, American Party (Know Nothings), Republican Party, Bleeding Kansas, Dred Scott decision; Why did the Fugitive Slave Act of 1850 outrage the North?  Why did the Kansas-Nebraska Act shatter the Second Party System?  How did Kansas become a national battleground over slavery?
Friday. The Civil War and Its Meanings.  Henretta 416-44. Terms: Transcontinental Railroad Acts, Homestead Act of 1862, Legal Tender Act of 1862, Emancipation Proclamation, election of 1864.  What advantages did the Union have in the war?  The Confederacy?  What problems did each side face?  How was the Civil War the first modern war?  How did it increase the power of the national (U.S.) government?  Why did Lincoln issue the Emancipation Proclamation, and what did it accomplish? What were the results of the Civil War?
Week 15. Dec. 2, 4, 6. Reconstructing the Nation
Monday. Reconstruction.  Henretta 446-55.  Terms: Wade-Davis bill, Thirteenth Amendment, Andrew Johnson, Black Codes, Freedman’s Bureau, Civil Rights Act of 1866, Fourteenth Amendment, Reconstruction Act of 1867, impeachment: Fifteenth Amendment; scalawags.  How and why did Reconstruction evolve from Lincoln’s Ten Percent Plan in December 1863 to the Military Reconstruction Act of 1867? Why and how did Andrew Johnson play such a pivotal role? 
May 3. Reconstruction undone. Henretta 466-74. Terms: scalawags, sharecropping, Ku Klux Klan Act. What did freedmen want and why? What reforms did the Reconstruction state governments produce? How did sharecropping benefit freedmen, and what problems did it create? How and why was Reconstruction “undone”?  Why is the Supreme Court’s ruling in the Slaughterhouse Cases (1873) and U.S. v. Cruikshank (1876) often seen as a final end to Reconstruction?

Friday. Reconstruction
Final Exam on Friday, Dec. 13, 11:30-1:20.
Attendance Policy.
A student is expected to be present at all classes. Regular class attendance is necessary in order for a student to achieve the desired standard of academic achievement. Irregular attendance normally results in lower levels of achievement. Students are therefore expected to contact instructors as soon as possible when an absence occurs.  It is University policy that each instructor determines and communicates the attendance requirements for the class. Only the instructor can excuse missed classes or assignments. When a conflict arises, a student is expected to resolve his or her situation first with the instructor, and if that fails, with the instructor’s Department Chair and then the Dean. If unresolved issues remain, an Attendance Policy Appeals Committee exists to hear appeals.  An appeal of the instructor’s attendance policy is not sustained unless there is clear and convincing evidence that it was applied in an unreasonable manner or is in violation of widely held ethical or legal principles.

Late policy.  Late essays will be reduced 10 percent for every day late.  Essays that are one week late will be read but not graded, and will therefore be given a "0."

IPhones, cell phones, tablets, laptops.  In class they must be put away EXCEPT for referring to digital copies of the articles and other course matters.  Checking email or text messages during class is distracting and rude; if you do it, the first time I will warn you and the second time I will confiscate your device for the rest of the class session.

Academic honesty
Personal and scholarly integrity is expected of everyone in the class.  Failure to live up to those responsibilities, risks earning a failing grade on the assignment or examination, a failing grade for the course, and/or in serious cases expulsion for the academic program or University. The University policy on academic dishonesty as published in the Student Conduct Code and General/Graduate Catalog applies.”  Plagiarism is forbidden, of course, and includes taking and using someone else's words or ideas, whether published or not, without proper attribution.  Proper attribution of another's words consists of putting those words within quotation marks, and citing the source.  Attributing someone else's ideas is also necessary, as in "Axtell argued that," and you must also cite that source.  Sources for ideas, events, and data that are not generally known must be cited by using footnotes or endnotes.  Committing plagiarism of any sort will result in a “0”—NO points—on the assignment (which will hurt your final grade far more than a “F.”  Small mistakes may, at my discretion, be rectified by redoing the assignment, although such revised versions will not be eligible for an “A.”  Gross violations, pretending that someone else’s work is your own, is legally copyright violation and fraud, and will result in an “F” in the course and notification of the Dean of Students.

Grades

Course grades will be based on improvement as well as your overall scores.  Note also my section on attendance, above.  90-100 percent = “A” = outstanding in terms of information, analysis, and writing.  80-89 percent = “B” = above average; generally accurate information, some good analysis, and good grammar and organization.  70-79 percent = “C” = average; may have some inaccuracies, contain insufficient analysis, miss a few very significant pieces of information, and/or suffer from noticeably weak grammar and organization.  60-69 percent = “D” = below average (usually because your work is too brief, superficial, or contains many significant errors).  50-59 percent = “F” = does not meet the requirements of the assignment (is completely off topic or does not reflect the readings—i.e., you could have written this without reading the assigned materials).  Scores below 50 percent will be given if your answer or essay shows no evidence of trying to read the materials.

Non-discrimination and ADA compliance:

In compliance with federal law and applicable Missouri statutes, neither the University nor I discriminate on the basis of sex, disability, age, race, color, national origin, religion, sexual orientation, or veteran status in admission to or employment in its education programs or activities.  The University complies with the regulations implementing Title VI and Title VII of the Civil Rights Act of 1964; Title IX of the Education Amendments Act of 1972; Title II of the Americans with Disabilities Act and Section 504 of the Rehabilitation Act of 1973; the Age Discrimination Act of 1975; and other state and federal laws and regulations.”

If you have a disability for which you are or may be requesting an accommodation, you are encouraged to contact both your instructor and the Disability Services Office (x4478) as soon as possible.”  Dr. Michelle Blakely of Disabilities Services may be contacted at that number or http://disabilityservices.truman.edu/disability-services-home/resources-for-professors/
Title IX and Student Sexual Misconduct

Truman State University and its faculty are committed to supporting our students and fostering an environment that is free from bias, discrimination, and harassment.  If you have encountered any form of sexual misconduct (e.g., sexual assault, sexual harassment, stalking, domestic or dating violence), we encourage you report this to the University.  If you speak with a faculty member about an incident of misconduct, that faculty member is a “mandated reporter” and  must notify Truman State University’s Title IX Coordinator, Jamie Ball (Violette Hall 1308, jball@truman.edu, 785-4354) and share the basic fact of your experience with her.  The Title IX Coordinator will then be available to assist you in understanding all your options and in connecting you with resources both on and off campus. 

If you would prefer to have a confidential conversation about an experience, the counselors at University Counseling Services are NOT mandated reporters and they can be reached at 660-785-4014.  For after-hours crisis counseling, call 660-665-5621.  For more information regarding Truman’s policies and procedures relating to any form of gender discrimination, please see http://eoaa.truman.edu/university-non-discrimination-policy/ and http://eoaa.truman.edu/complaint-reporting-resolution-procedure/. 

Emergency Procedures
 
In each classroom on campus there is a poster of emergency procedures explaining best practices in the event of an active shooter/hostile intruder, fire, severe weather, bomb threat, power outage, and medical emergency.  This poster is also available as a PDF on the Blackboard course for this class or at this link: http://police.truman.edu/files/2015/12/Emergency-Procedures.pdf. Students should be aware of the classroom environment and note the exits for the room and building.  For more detailed information about emergency procedures, please consult the Emergency Guide for Academic Building: http://police.truman.edu/emergency-procedures/academic-buildings/   This six-minute video provides some basic information on how to react in the event there is an active shooter in your location: http://police.truman.edu/emergency-procedures/active-shooter/active-shooter-preparedness-video/ . 

Truman students, faculty, and staff can sign up for the TruAlert emergency text messaging service via TruView.  TruAlert sends a text message to all enrolled cell phones in the event of an emergency at the University. To register, sign in to TruView and click on the “Truman” tab. Click on the registration link in the lower right of the page under the “Update and View My Personal Information” channel on the “Emergency Text Messaging” or “Update Emergency Text Messaging Information” link.  During a campus emergency, information will also be posted on the TruAlert website http://trualert.truman.edu/. 
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